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CHAPTER I INTRODUCTION. TO THE STUDY 
Attitudes play an important role today in man ' s daily associations 
>rith other men and nations ' dealings with other nations . Yet , little 
emphasis is placed upon the eliciting and teaching of attitudes in our 
schools . Ne strive to ~uip. our children with facts for their emergence 
into the world as adults , but helping them to grow in their ability to 
understand and work vri th others is often left to vague and inconsequential 
teaching , or is completely overlooked . Much research is available in the 
field of attitudes , but relatively few experimental studies have been done 
below the junior high level . Some authorities in this field believe that 
it is impossible to change attitudes of children belmv the junior high 
level , yet other r e searchers state that they have done so . One does not 
have to look far to ascertain that more research and the development of 
desirable attitudes are needed in our society. 
From a caref.ul study of research in this field , the writer learned 
that telling children what to think is not the best way to develop 
correct attitudes or to change incorrect ones . To have lasting effect , 
children, as well as adults , must be presented vlith adequate information, 
must feel the need to change their vie~s , and must change their attitudes 
themselves ! The purpose of this study was an attempt to see if sixth 
grade children when presented with a variety of information and activities , 
with the teacher guiding their activities , would change their attitudes . 
The actual study spanned a four week period , and involved one sixth grade 
comprised of thirty-one children. The class vms a heterogeneous group 
1rith I . Q.' s ranging from 89 to 139 . 
1 
CHAPTER II REVIEW OF RESEARCH 
The purpose of this chapter is to summarize pertinent research which 
I has been done on attitudes. 
First, it is necessary to define attitudes. Gordon Allport defines 
attitudes as followst 
An attitude is a mental and neural state of readiness, 
organized through experience, exerting a direct or dynamic 
influence upon the individual's response to all objects and 
situations with which it is related.l 
Borgardus states: 
An attitude is a tendency to act to<vards or against 
something in the environment •vhich become s t hereby a 
positive or ne gative value.2 
Foshay and Wann give their definition of attitude. 
An attitude is a predisposition to react favorably 
towar ds something under certain conditi ons. An attitude 
is a sort of psychological set or stance-an inclination 
tovmrds or away from something.3 
Russell says: 
In general, the expressed definitions of att itudes represent 
it as a readiness to respond and, therefore, as a directive 
influence on thinking. It may not stimulate thinking in 
the way of a sensation, perception, or problem situation 
does, but it determines considerably the form and method 
wnich the child's or adult's thinking will take . 4 
1 Gordon W. Allport, Handbook of Social Psychology, ed. Carl O. Murchison 
( orce ster, Massachusetts : Clark University Press, 1935), p . 810. 
2 E.S. Borgardus, Fundamentals of Psychology (2d.; New York: Century, 
1931), p. 62 . 
3 Arthur w. Foshay and Kenneth 0. Wann, Children's Social Values (New 
Yorkt Teache~s College, Columbia University, 1954), p . 25. 
4 David H. Russell, Children's Thinking (Boston: Ginn and Company, 1956), 
p. 170. 
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Dale Harris explains his defindtion: 
Interests and attitudes in children are best understood 
when viewed as externalized expressions of motives. Attitude 
has been defined by psychologists in many ways . An attitude 
may be considered as a system of ideas with an emotional 
content. Thus, an attitude may be a belief which matters to 
the individual~ it may be a prejudice or bias in favor of 
certain ideas. 
Considered as a belief, an attitude may or may not be 
relevant to known facts, but the person who holds the attitude 
is predisposed to think as if his belief were in line with fact. 
An attitude may be considered as a predisposition or 11 set" 
to act in certain ways when appropriate stimuli exists. 
Attitude as an emotionally toned set of ideas inevitaD.ly 
leads to appropriate action or to a disposition.6 
The preceding definitions of attitudes may be summarized as follows, 
because of their common elements. An attitude is a mental inclination 
which is influenced greatly by emotions and past experiences. Thus, 
the individual acts in such a way as to support the attitude in which he 
believ,es. The attitude may or may not correspond with fact . 
, History of Attitudes 
Allport'§ ~brief history of attitudes relates the influence of the 
expetimental psychologist Vvurzburger, who was responsible for bringing 
attention to the importance of attitudes . However , when attitudes were 
discovered to be chiefly unconscious, experimental psychologists stopped 
their studies. 
5 Dale B. Harris , The Fort Ninth Yearbook of the National Societ for 
the Study of Education , ed. Nelson B. r~nry Chicago: University of 
Chicago Press, 1950), Part I, p . 129. 
6 Ibid. I P• 130. 
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Freud revived the study of attitudes and identified them with love, 
passion, hatred-the onrushing stream of unconscious life. 
Faris refined attitudes in 1925. He divided attitudes into these 
groups :. conscious and unconscious, mental and motor , individual and 
group, and latent and kinetic. 
Three important facts in the history of attitudes must be noted. 
1. Attitudes became popular when the phenomena of detrimentalism 
vms recognized and given a place in experimental psychology. 
2. The psychoanalytic theory was responsible for the recognition 
of the dynamic and unconscious character of attitudes. 
3. Sociologists then became interested in attitudes, and viewed 
them as concrete representations of culture.7 
Certain words used with frequency in connection with attitudes are 
important in making clear certain meanings and distinctions. For the 
purpose of clarity, t hese terms are defined below. 
Russell U.ses the following definitions:. 
Opinion is the use of words to express an attitude. 
Bias is a broad term for behavior that shows pre-existing 
attitudes, which have been made , so simple as to consider 
only part of the evidence, and strong enough to distort 
perce ptions of other types of thinking . 
Set means a narrow and short-term attitude. 
Sentiments are a group of attitudes concerning a definite 
o11ject or situation, and e.;J1imin.ating part of the evidences as in 
biases . 8 
Foshay and Wann describe referent as follows : 
The referent of an attitude is the something toward 
>vhich the attitude is directed, be it an idea, an object, 
a person, or a course of action.9 
7 Allnort, pp. 801-4 . 
8 Russell, p . 171. 
9 Foshay and w·ann, p. 25. 
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When dealing with attitudes, one must first discover its referent . 
All attitudes have referents. Some of these are values and others are 
aversions. Values are referents that appeal to us . Those which do not 
I appeal to us ane called aversions. Referents fluctuate between being 
values and aversions depending upon a given situation. Attitudes differ 
in intensity from value ., status to apathy and aversion. One must put 
himself in the place of a child to understand the child's attitude 
towards a referent. lO 
I Russell places attitudes in specific categories, which are listed 
below. 
1) driving to directive; 2) general to specific; 
3) intense to weak; 4) permanent to temporary; 5) highly 
emotional to relatively unemotional; 6) positive to 
negative; 7) public to private; 8) group to individual. 
They exisy1as a continuum in varying degrees between these extremes. 
Russell's placement of attitudes is most valuable to the reader 
because it is clearly and concisely explained . 
Development of Attitudes 
Foshay and Wann have commented extensively on the development of 
attitudes . 
I The formation of attitudes is due to a:·course of action , which may 
be pleasant or unpleasant, desirable or undesirable. A child's experience 
is constantly growing . ~fhen a referent is near to the child for some 
time, his attitudes are built by accretions; every new experience , adds 
to his tota l feeling. 
10 Foshay and Wann, p . 25. 
11 Russell, p . 171. 
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In some situations , a single harsh experience forms an attitude. 
l~ny attitudes are formed indirectly through conversations , reading , 
movies , etc .12 
The development of attitudes, then, must be thought 
of as learning . Learning is a consequence of experience; 
attitudes are a consequence of experience. To say that 
attitudes are learned should not necessarily imply that 
they are consciously taught, hmvever . Even when they are 
taught, the teaching may not be intentional.l3 
Learning and attitudes both result from many types of experience. 
Attitudes may be learned with or without the knowledge and intent of the 
teacher . 
rne behavioral changes, of the pre-school period , influence the 
child ' s later learning. These change s are independent of his bmnediate 
learning experiences and therefore are unportant as determiners of 
learning. Attitudes could not be learned without these changes. 
The very young child is concerned with activities which revolve 
around himself. As he ""grovrs older, outside activities and forces are 
able to command his a·btention and concern. He expresses concern for 
remote goals and can be influenced by a stimulus with dramatic and 
emotional content. As long as the child's basic needs are not denied , 
education can concern itself vnth secondary motives.l4 
II Harris explains below how studies of personality have revealed 
12 Foshay and Vann, p. 28-30. 
13 Ibid., P• 30 . 
14 Harris, pp. 132-34. 
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important information on interests and attitudes. 
Longitudinal studies of personality more often than 
not trace a consistent logic through interests and attitudes 
from early years. The thesis of this chapter is that per-
sistence of interests and attitudes is not a chance thing, 
nor does it come about only because of the 11nature" of the 
individual. It comes through the learning process , and 
insures pattern, meaning, and integrity in the personality. 15 
The learning process plays a ~amatic role in the development of li 
interests and attitudes. Harris ' assertion of the value of interests 
and attitudes upon the development of personality is worthy of note . 
I Those ¥mo have written on attitudes from the theoretical point of 
view take a genetic perspective. Sympathy and imitation are important 
li in developing a theory of attitude formation. Psychologists with 
psychoanalytic leanings relate the concepts of imitation and sympathy 
to the concepts of introjection and identification. Introjection is the 
process whereby one person adopts another person's behavior or feeling . 
Introjection is unconscious, and imitation is conscious. Introjection 
relates to the total personality, Vfhereas imitation refers to a specific 
skill or act . Identification is a state of emotional closeness and 
results from introjection. The child feels the moods or actions of others 
1 and takes on a basis for si.milar attitudes. 
Parents influence children's attitudes by classifying his actions 
into 11 good" and 11bad." Many of the child 1 s attitudes result from thes.e 
simpl~ value judgments . 
Current knowledge views most attitudes as first being acquired as 
broad dispositions, which influence the individual's later perceptions 
15 Harris, p . 135. 
·-
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and learnings. Specific attitudes thus result from experiences selectively 
influanced. 16 
view; 
Allport says the follmving on attitude development in his genetic 
a) They may develop through the integration of numerous 
specific responses of a similar type. 
b) Attitudes may also arise from general approach or 
withdraw tendencies. This point of view hoids that specific 
behaviors differentiate out of broad, primative reaction 
tendencies. Thus specific attitudes of distrust and hate 
may develop gradually out of more general , diffuse patterns 
of dislike. 
c) Attitudes, too, may result from single dramatic 
experiences. 
d) Finally, attitudes may be taken over ready-made 
from others. In the case of children, the source is usually 
their parents .17 
In summary, the genetic view of attitude formation is necessary for 
a thorough understanding. Attitudes develop by the following \~ys : 
from many like responses to a referent; by approach or withdraw tendencies; 
from one particularly meaningful experience; or by acquiring the 
attitudes of others. 
Foshay and Wann arrived at the following generalizations as a result 
of their study of children 1 s social values; 
1. Attitudes are learned, not caught. The teaching of 
attitudes can be structured so as to produce one learning 
rather than another. 
2. Children's social attitudes in school are largely 
determined by the forces of school society as the children 
see them. 
3. The code of children's social behavior at school 
is largely the product of their attempts to keep these 
school socia~ forces in balance . Teachers should help 
16 Harris, pp. 140-5. 
17 Allport, p . 810ff. 
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children to develop a more effective conscience with respect 
to their interpersonal relationships. 
4. Teachers have a pmrerful effect on children's 
social attitudes and values in school.l8 
The generalizations of Foshay and Wann should be studied and 
utilized by teachers. Often teachers believe t hat pupils will somehow 
grasp the attitudes which they desire them to acquire when little or no 
thought is given to the direct teaching of attitudes. Teachers can have 
a great effect upon their pupils' attitudes. In order to insure the 
effect which the teacher desires, an understanding of how pupils view 
the school, and thorough planning for determining and changing at-t;itudes 
are necessary. 
Relationship Between Perception and Attitudes 
Psychologists today believe that most experience is perceived in 
terms of sets. Old attitudes are a part of a person's views and they 
tend to color new experiences. Some elements of attitudes become 
stronger and others disappear. This fact is responsible for the changing 
of broad, primative attitudes int o general attitudes. 
Attitudes and interests influence perception, and perception 
influences the development of interests and attitudes. The fact that 
t "t d 1 t• 1 . th" . t 19 both perception and a t~ u es are se ec ~ve exp a~ns ~s po~n • 
Relationship Be~veen Concepts and Attitudes 
Atti'tudes have less intellectual content than concepts 
or even percepts. Both attitudes and concepts may be 
18 Foshay and Wann, pp. 6-8. 
19 Harris, pp. 146-7. 
9 
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considered as states of readiness to re,pond to stimuli 
and percepts in a particular way . Both help determine 
the way the child will interpret the data of the external 
world ~ but the interpretation in the case of concepts tends 
to be based more on cognition or knowledge 1 whereas in the 
case of attitude,s, it tends to be based more on emotional 
experience. The evidence is conflicting in regard to 
the ·relationships between a child's knowledge or concepts 
and his attitudes, but in general it indicates that they 
are quite different things. Although both indicate readiness 
for certain types of response, the emotional core of the 
concept suggest variables not very closely related.20 
Further study is needed regarding the relationship between concepts 
and attitudes. Although certain similarities have been noted , the 
striking .contrast of the emotional foundation of attitudes to the 
intellectual foundation of concepts points out that they are more 
different than alike. 
Relationship Be~veen Emotions and Attitudes 
Children differ in their emotionality and the intensity 
of their emotions, but from child to child the muscular 
tensions and the visceral changes of emotions are relatively 
uniform. Attitudes are more individual matters : one child's 
attitude towards a dog may be quite unlike another child's 
attitude towards the same dog or dogs in general. Since 
attitudes are learned, they tend to have more cognitive 
content, more knowledge attached to them 1 than do emotions. 
Attitudes are probably somewhat more directive than emotions. 
Emotions tend to arouse general activity; attitudes tend to 
direct t he thinking process more systematically once it has 
been aroused . However, it must be recognized that attitudes 
have emotional content in different degrees.21 
Since emotions play a prominent part in the development of attitudes, 
they could mistakenly be thought of as synonomous with attitudes . Thus 
Russell's excellent explanation is necessary in order to avoid confusion 
and error. 
20 Russell, p . 173 . 
21 Ibid. ' p . 17 3 • 
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Measurement of Attitudes 
A typical attitude test is made up of a series of propositions 
graded from one extreme to another, with which one may choose to agree, 
disagree, or remain indifferent. 
Sometimes, the subject is asked to choose certain propositions 
which correspond with his opinions. This voting technique is too 
difficult for young children. It is usually used with the junior high 
I level or above. 
Projective techniques are us~d with young children. These are more 
likely to elicit attitudes than direct interviews or tests. Most studies 
of attitudes assume that these verbal expressions are true indicators 
of how the person is likely to act in a given situation.22 
Russell warns that some research on children's attitudes have 
viewed an attitude as existing by itself. An attitude should be viewed 
in relation to the motives and answers of each individual child.23 
Changing Attitudes 
Dale Harris explains that children usually pick experience t hat is in 
line with their special needs and with the results of previous learnings. 
A sudden, radical, and permanent change in their attitudes is most often 
dramatic, and very infrequent. Children usually maintain their earlier 
trends in forming new attitudes. T'nus attitudes do not change readily, 
but they persist in affecting learnings by slanting perceptions . 24 
I 22 Harris, p. 131. 
23 Russell, p . 171. 
24 Harris , pp . 148-9. 
11 
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He implies that emotions have a greater influence than rational 
alements of experience in the formation of attitudes. Therefore, an 
experience which affects the child's emotions gives a chance for important 
development of attitudes. 25 
Russell claims that by giving drive to emotional and attitudinal 
behaviors, the chances of changing attitudes in children are greatly 
enhanced. Emotions and attitudes, however, should not be used as the 
sole sources of motivation of thinking . 26 
Russell goes on to state that young children change their attitudes 
more readily than adults. 
Young children tend to change their attitudes more 
quickly than adults, who not only have accumulated more 
experience in regard to an object or situation, but tend 
to consolidate these experiences by further perception of 
congenial or positive instances rather than weaken them 
by negative examples. Furthermore, because of the total 
situation involved in learning an attitude, attitudes 
contain emotional factors in varying degrees . 27 
We cannot say to what extent the school ~nfluences a change in 
children's attitudes. Certain teachers do make more of an impression on 
the minds of children, but not all children in the same class react 
equally. This can be proven by the individual differences revealed in 
all studies. 28 
It is a kno\vn fact that the school may change children's attitudes . 
Some teachers are more influential than others in this respect. Due to 
individual differences, children in the same class will react differently 
and will change their attitudes in varying degrees. 
25 Ibi~., p. 153. 27 Russell, p . 171. 
26 Russell, p. 199. 28 Harris, p . 149. 
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Harris remarks on the significance of casuru remarks on the attitudes 
of children. 
Teachers incidental remarks to individual children 
are frequently as signi ficant a s special instruction planned 
with care and executed with t he group . The difference lies 
in the more personal relationship established in the 11 of f-
guard11' moment as contrasted with the more structured 
situation. The child usually sees the teacher as authority. 
In the more personal relationship established in incidental 
contacts~ the content of the experience is more emotionally 
relevant to the child's personality needs. In the more 
formally structured "teaching" situation~ the child ' s need 
for integrity as a person may re sis~ somewhat more t he 
teacher's demands and expectations . 9 
The casual, personal relationship established between teacher and 
pupil is a valuable source in changing attitudes because it brings the 
child 1 s emotions into play and fulfills a personality need . This t ype 
of relationship may be used effectively by a teacher who is aware of its 
;~ rth and potential • 
Foshay and Wann explain change in attitudes . 
Tne change in attitudes is determined partly by organic changes. 
Physical growth changes many attitudes. 
Social attitudes are founded upon experiences in a given situation. 
Relationships or associations ~th people formulate and strengt hen social 
. 30 att~tudes . 
The authors suggest the following five approaches in the changing of 
attitudes. 
1. Adding new and desirable experience with a referent. 
2. Offering a ppropriate associations with a referent. 
3. Offering a read~ade attitude toward a referent. 
2.9 Har ris , p . 153. 
30 Foshay and Wann, pp . 30-32. 
-
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4. Providing for vicarious experience with the referent. 
5. Arranging a very dramatic experience with a referent.31 
The following part of this chapter reports research on attitudes and 
attitudinal change beginning with early works and leading up to recent 
studies. The first section relates studies done on attitudes and 
experiments in changing attitudes~ using children of pre-school age up 
to the high school level. The second section deals with research using 
college students and adults. 32 
Research On Studies Of Attitudes In Children 
Zeligs did a study on children's concepts and stereotypes of American, 
Greek, English ~ German, and Japanese using sixth graders in 1931 and 1944. 
In 1931~ two-hundred sixth graders were used, and two-hundred~ seventy-
four in 1944. 
The procedure included giving all children the Zeligs ' Intergroup 
Attitudes Test . In this test, children explain if they would or would 
not vmnt to have relationships of cousin~ chum, playmate, classmate, 
neighbor, etc. with children of thirty-nine races and nationalities. Then 
the children were asked to write sentences on what they thought was true 
concerning the nationalities on the test. The children were also asked 
to write a word or phrase describing the appearance ~ character, and 
personality of the groups mentioned . All reactions were placed under the 
headings-favorable , unfavorable , neutral~ and don't know. 
31 Foshay and wfann , p. 32 . 
32 Each of the five approaches which are explained above may be successful 
in changing attitudes when dealing vrith attitude change in an elementary 
II 
II 
school situation. The writer believes that giving the pupils worthwhile 1,1 
experiences and associations with a referent will be most effective. 
14 
The children ' s ideas re£Iected the cultural patterns found in their 
environment in both 1933 and 1944. America received the most favorable 
comments . Ideas on the Germans and Japanese changed because of the >var . 
More definite pictures of each group were given in 1944. Groups similar to 
the United States or allies were favored , and groups ha~dng different 
cultures , ~es of governments , physica l characteristics , or enemie$ of 
the United States were unfavorably received . 33 
Edgerton did a study on pupils ' feelings toward the teaching of con-
troversial issues in 1944 . This study involved nine seventh and eighth 
grade classes in five different schools from the 1~dison , Wisconsin area . 
The pupils were asked to agree or disagree , or express uncertainty with 
the recorded statements or actions on a three-hundred item test of situa-
tions involving controversy in the field of civil liberties. 
The students ' reactions were : 
1 . They preferred teachers who used units and community speakers and 
rejected teachers who tended to avoid live q wstions in class . 
II 2 . They preferred teachers to wait until asked before stating their 
opinions on controversial matters since they v.ranted time to think before 
being told by an authority. 
3 . They approved of factual discussions , of varied viewpoints, of 
active participation, and of research training . They rejected being con-
sidered too young , sticking to textb ooks alone , reading as a sUbstitute for 
discussion, mere taning , the quoting of older people as sole authorities , etc . 
II 4 . They were evenly divided on imitating teachers and parents and on 
33 Rose Zeligs , "Children ' s Concepts and Stereotypes of .American , Greek, 
English , German and Japanese , "· Journal of Educational Sociology, XXVIII 
(April , 1955) , pp . 360- 68. 
15 
viewing all sides in a controversy. 
lj These experimental groups discussed tv;elve controversial issues for 
a month . The results of the experiment were that the pupils gained more 
respect for their own needs, the teacher ' s p lace , and they realized the 
value in discussing these issues instead of keeping to the texts . 34 
'I In 1945 , Bollinger did a s~ud.y on the impact of the teacher on 
pupils . His findings show no relationship between social attitudes of 
teachers and changes in attitudes of pupils working with tea~ers . ~5 
II Zeligs did a study of the meaning of democracy to sixth graders in 
I 
'I j 
I 
1946 . Four sixth grade classes were used . The children were asked to 
answer the following questions: 
i l. vi/hat does American democracy mean to you? 
2 . Do you feel that vre have democracy in school? 
3 . I'Jhat do we do in our work and in the way we work 
that shows we a r e tryi ng yo practice democracy? 
(Ten days later , the children wrote what they individually 
were presently doing to practice democracy.) 
4 . What additional things should we do to practice 
democracy in school? 
5 . What can you personally do to help democracy grow 
in your school life1 
6 . ~at does the teacher do in her relationship with 
you that you consider an expression of democracy? 
7. Do you have democracy in your home136 
The author summarized the resaarch by saying: 
Learning is emotionally toned and concommitant with 
the development of attitudes . Since the school setting 
34 Ronald B. Edgerton, "Do Pupils Want Teaching of Controversial Issues?11 , 
Clearing House , XVIII (February, 1944), pp . 332-34 . 
3.5 Russell V. Bollinger, "·The Social Impact of the Teacher on the Pupil , 11 
Journal of Experimental Education , XIII (June , 1945), pp . 153-73. 
36 Rose Zeligs , "The Meaning of Democracy to Sixth-Grade Children," The 
Journal of Genetic Psychology, :r.xx:-vi (June, 1950) , p . 263. 
16 
influences child growth ~ the school must constantly 
strive to mold the chi l d ' s attitudes to fit the aims 
of education in a democracy. 37 
There are many interesting excerpts of children ' s opinions of 
democracy in school and at home . An important message in t he research 
is that if a teacher wishes to instill a love of democracy in her , 
children, she must be democratic in her classroom procedures.38 
Hartly did a study in 1948 on the perception of et~ic groups by 
children. The purpose of the study wa$ to determine the nature of role 
per ception . The shield of David and the American flag were shown to 
children of various ages ~ and they were asked to write answers to : 
1. What does Jewish mean ? 
2. What does American mean?39 
After the questioning , ~vo studies were done using children fp om 
3! years to lOi years. In one study, pictures were used. ":tDirect , c 
questioning was used in the other . 
Results of the study showed that children identify with ethnic groups 
early in life . The natuoe and significance of these perceptions were 
probed . Because the children at different age levels had such a var mety 
of definitions of ethnic terms , the author s studied the gener al problem 
of how children identify roles . They studied children ' s perceptions of 
parents as a worker and as mother or father . 
37 Ibid., p . 280 . 
38 Ibid . , p . 263- 81 . 
39 Eugene L. Hartly , and 1'11ax Rosenbatun, and She pard Schwartz , "Children 1 s 
Perceptions of Ethnic Group Membership , " Journal of Psychology , JOCVI 
(October , 1948) , p . 390 . 
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Four ways of perceiving the multiple roles ara explained in detail . 
The authors wi sh to emphasize the apparent importance of the individual 's 
role perception and conception in determining his understanding of 
specific situations.40 
Radke and Sutherland did a 1949 study to determine children's concepts 
and attitudes concerning minority and majority American groups. The 
purpose of the research was to discover the meaning of American to children 
IJ 
I 
II 
of school age and to discover the sources of their ideas. Two hundred, 11 
seventy five children of grades V-XII were studied by means of a question-
naire. The questions were: 
1. 'fuat do you think Americans are like 1 iJhat 
makes you think so? 
2. vVhat do you think Negroes are like 1 1fhat 
makes you think so? 
3. What do you think Jews are like? What makes 
you think so ?41 
Results of the study show excessive praise for Americans and few-
criticisms. Negroes and Jews received many criticisms. At all ages or 
grade levels, attitudes on Jews were mostly negative~ and concerning 
Negroes, the higher the grade level, the more frequent the negative 
attitudes . 
This study showed that as children get older, they discriminate more 
against minority groups . The children tested have a low level of under-
standing of similarities and differences in people. They do not show a 
true understanding of the ideas and attitudes on which America was 
40 Ibid., pp . 396-98. 
41 Marion Radke and Jean Sutherland, 11 Children's Concepts and Attitudes 
about I'llinority and I\[ajority American Groups, 11 The Journal of Educational 
Psychology, XL (December, 1949), p~ 451 . 
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founded . Since no Negroes and very few Jews live in their town , these 
children have become prejudiced in the absence of face-to-face contacts . 
The authors feel that these attitudes are built from reactions to 
many sources in their lives . The task for educators , therefore , is to 
study their educational systems to see how cultural differences are 
treated and how these differences affect their children. 42 
11 Radke , Trager , and Davis 4id an interesting study on social percep-
tions and attitudes of children in 1949 . The research dealt with the 
;vays in which the child distinguishes his social environment in terms of 
r acial and religious groups , his attitude s towards these groups , and 
the ways in which group membership influences the child ' s image of 
himself . For the st udy , children in early childhood , kindergarten , fir s.t 
and second grades , were used . Negro , Yfuite , Catholic , Protestant , and 
JO\v:Lsh social groups were studied . 
II The perceptions and attitudes of 250 children were studied . Each 
child was studied in t w.o sessions . A series of pictures (Social Episodes 
Test) on simple social situations involving children on a playground, in 
a cla ssroom, or on a city street were used in the intervie·w·s to permit 
projections of content and attitudes . 
Findings of this study indicate that children learn cultural content 
and attitudes on racial and religious groups during early childhood . 
Tosome degree , the social environment of each child was placed in a 
social group . The children were not equally familiar with all gr oups 
42 Ibid., pp . 457-58 . 
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studied. At each level of understanding~ group differentiations were 
apparent . The Ne~ro received the greatest amount of ill-feelings and 
rejection. The religious group receiving most feelings of hostilityw.ere . 
the Jews. 
The findings of this study contradict the older assumption that 
social pre judices and group consciousness come into being in late child-
hood or the teens. As a result, to develop correct attitudes in children, 
we must begin working with them in pre-school years . 43 
Silverman did a study in 1950 attempting to change the intergroup 
attitudes of sixth grade students~ and emphasized the Negro. A program 
of intergroup education was given to forty-nine sixth graders in two 
cla sses over an experimental period of four weeks. The media used 
included books of fact and fiction, movies , r ecordings , and oral reports 
by the teacher and students. An intergroup attitudes test (Zeligs' Test) 
was' administered at the 1lreginning and end of the experiment to measure 
any attitude change. 
The results showed that a statistically significant ,gain in attitude 
ivas accomplished. This seemed to indicate that by teaching scientific 
and historic facts on race, as well as specific knowledge on the Ne gro , 
improvement can be made in the intergroup attitudes of sixth grade 
children.44 
43 Marion Radke, Helen G. Trager, and Hadassah Davis , "Socia l Perceptions 
and Attitudes of Children, 11 Genetic Psychology Monographs, XL (November, 
1949), pp . 435-43 . 
44 Mollie Silverman, 11An Attempt to Modify the Intergroup Attitudes of 
Six.th Grade Students, with Special Emphasis on the Negro, 11 Unpub,lished 
b~$ter 's Thesis, School of Education, Boston Univer~ity, 1950, pp . 55-56. 
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Harrier and lauber studied the change in attitude on social studies 
among eighty-seven children from grade five to seven. This research was 
done in 1951 . Earlier a poll consisting of a prepar ed check list had 
been given to 13,483 fifth graders in sixty-five tawns and cities in New 
England in regard to their favorite subject. 
In grade five , social studies r anked fourth on the list . However , 
when this same test was given to these children in grade seven, social 
studies rose in popu~arity. So in theirresearch, t he authors interviewed 
the eighty-seven children in grade seven to determine why social studies 
wa s more popular . 
It is interesting to read some of the reasons for the preference of 
seventh grade social studies . 
1) The teachers in grade seven did more explaining . Those in grade 
five relied on reading and did not explain the material as well. 
2) There were more specia l reports in grade seven. Communication 
between the individual pupils and between the pupils and teacher vms more 
frequent . 
3) The seventh graders enjoyed doing more detailed and a l a r ger 
number of maps . 
4 ) ~here was a gene~dl f eeling of having more to do in grade seven. 
5) Since in grade seven social studies was departmentalized , there 
was more time for social studies, and the teachers seemed better informed 
and more enthusiastic than in grade five . 45 
45 c.s. Harrier , and G. F. lauber , 11A study of Change in Attitude Toward 
Social studies Between the Fifth and Seventh Grades Among Eighty-Seven 
Children, 11 Unpublished Master 1 s Thesis , School of Education , Boston 
University, 1951 , pp . 52-61. 
:n 
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In 1951~ Appel and others did a study on the meaning of America to 
~th graders. 5,314 children >vrote t heir ideas . These ideas were 
classified into seven groups , which included Ethical, Social, Physical , 
Historical, Geographical, and Scientific Aspects. These major categories 
had subdivisions which were explained in detail. 
The following is worthy of note. 
Boys significantly mentioned Government more often than 
girls, whereas girls significantly mentioned Attitudes and 
Appreciations and Personal Security more often than boys. 
Not statistically significant~ but shovnng a urend, it is 
found that boys emphasized Freedom of Speech, Freedom of 
Religion, Peace or ar ~ and Public Material Wealth more than 
girls , whereas Education, Personal Material Wealth~ General 
Freedom, Freedom of Choice, and Patriotism we~e stressed 
by girls more than boys.46 
Trager and Yarrow published an interesting book in 1952, reporting 
the study of prejudice in children. Fifteen Philadelphia teachers and 
I~ 
II 
I 
11 
II 
their classes were used as a pilot group . 11 
II 
In order to determine children's views on race~ the Social Episodes li 
Test , ~vo pictures on racial differences , was shov~n to the children to I 
see if they could identify racial differences. Then the Social Roles Test, 
using dolls to create situations showing children 1 s understanding of the 
adult social world~ and stereotypes of Negro and white, was given . 
The findings showed that by their reactions to race~ young children 
have a complex learning. For Negro children, the fine distinctions 
discovered play an important role in self evaluation. Race is closely 
related to many problem areas in their lives. 
46 Anna E. Appel, et al., "vfuat .America Means to Sixth Grade Children," 
Unpublished Maater 's Thesis , School of Education~ Boston University, 1951, 
pp .. 142-43. 
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Through pictures and discussions~ the children's social views on the 
concepts of Catholic# Protestant, and Jewish were studied. It waa found 
that the children, who ranged in age from six to eight years , knew much 
about these religions and could discuss their differences. They could 
I 
place different values on each group and explain that they expected same 
groups to be friendly and others unfriendly.47 
Then the personal and environmental factors and their relation to 
the children's social attitudes were studied by interpreting pictures# 
discussions, and case studies. It vms found that no one factor is res-
ponsible for children's prejudice. The authors contradict prior research 
by claiming that prejudice begins in early childhood. It is the authors' 
conviction that prejudices and valuescorrespond with the child's special 
personality needs. Thus one prejudice can serve different needs and result 
from different social circumstances for many children. The fact that 
prejudices of parents and other close relatives play an important role in 
childrenJs f eelings is implied. 
Perhaps the most interesting experiment related in the book was a 
study of the influence of teacher philosophy, and ways of teaching in 
developing attitudes and behavior in their children. Four schools were 
used in the experiment. The children in the first and second grades in 
these schools were divided into four clubs. Same of these clubs were 
taught by a teacher using teacher X philosophy, and the others were taught 
by a teacher using Y philosophy. Each teacher had to teach a group using 
47 Helen G. Trager, and b~rion Radke Yarrow, They Learn ~bat They Live 
(New Yorkt Harper and Brothers, 1952), p. 150. 
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philosophy X and anothar using philosophy Y. The control group vms given 
I no special experimental procedure . 
I The two philosophies are briefly contrasted as follows. Teacher X 
recognizes differences in people ; sees these differences as desirable; and 
believes that these differences enrich the lives of all people . She 
believes that all people should be given a chance to develop to a maximum 
11 degree and that the change involved is healthy and desirable . She viev·.rs 
II the personality and emotional needs of children as important in learning 
and thus strives to 1.mderstand each child. She believes that each child 
must feel accepted regardless of group membership ~ and children must 
accept themselves and others as they are, and their groups . 
Teacher Y believes in making children conform to the image of the 
ideal American , the maintainance of the status guo, and views any change 
I as 1.mdesirable. She overemphasizes the wealth and comforts of this 
country, and the disadvantages of other co1.mtries. She treats all children 
I alike and does not acknowledge that group membership affects personality I! 
needs. All differences in her children are ignored and her children 
II 
learn to accept things the way they are and become vmry of changes. 
All four of the experimental teachers taught a 1mit on the importance 
of the neighborhood by playing the roles of teaching like the above 
I philosophies . A detailed explanation of every teaching procedur-e in the 
unit for each philosophy is given. 
:1 These phi losophies were discussed at teachers' meetings . The experiment 
I had a decided influence on the teachers. Role playing deeply affected 
I them and they instinctively compared their roles in the experiment vdth 
their own teaching. 
\l 
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Results in the children were measured by using a pre-test and one test 
three weeks ~fter the experiment . Children in the X experimental groups 
showed a greater increase in accepting attitudes towards different groups. 
Changes occurred in both X and Y groups . The Y groups became more pre-
judiced in their attitudes._ The control groups remained constant. 48 
The authors summarize the. resul ts of the experiment by saying: 
The changes achieved in the experiment demonstrate that 
democratic attitudes and prejudiced attitudes can be taught to 
young chi\J.dren . The experiment contributes to an understanding 
of some of the important conditions which are conducive to 
learning attitudes. Fur-thermore , it is apparent ·that children 
learn prejudices not only from t~e larger environment, but 
from the content of the curriculum and its values. If democratic 
attitudes are to be learned , they must be specifically taught 
and experienced.49 
Gross, in 1952, used his two 12th grade classes for a study of pupils' 
views on teacher opinions on a controversial issue. He gave his classes 
a series of questions . When asked if they thought teachers should state 
their opinions, twenty--b.vo said, 11 Ye s, 11 and eight said "No. 11 Those vlho 
said "Yes" thought that the teacher should wait until being asked or wa.i t 
until all sides of the issue has been presented. Those who said 11 No11 felt 
II that the teacher would influence students who look upon the teacher as an 
I authority and these students would not search for the facts or learn to 
make decisions. 50 
II 
I 
The pupils brought out another interesting view, 
especially for teachers who believe that those who work 
among younger pupils should be more purposely directive 
in their teaching. These pupils believed that, except for 
very small children, the reverse is true. They reason 
that high school pupils are more capable of making their 
48 Trager and Yarrow, pp. 231-75. 49 Ibid. , p. 341. 
50 Richard E. Gross , "Pupil Views On Teacher Opinions in Controversial 
Areas , " School _and Society, LXXVI (November , 1952), pp . 295-98. 
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own judgments, that there is less fear at this level 
from teacher opinions, and that actually the most un-
biased teaching should take place in the lower grades 
where pupils blindly accept adult statements.51 
In 1955 , Sister 1~ry Ursula experimented with high school students 
to see if the study of geography contributed to international understanding , 
In explaining the importance of the study, the author samd~ 
Knowledge and a sympathetic attitude must be sought 
for in students in order to evaluate our teaching of 
geography in relation to international understanding.52 
She used a matching test in which Column I listed nouns and adjectives 
that could be applied to people . Column II listed people of nations from 
every continent. The students picked words that agreed with their con-
cept of the people., Then a questionnaire was given to the participating 
students . 
The results of the study showed that students desire more and better 
geography. More students expressed a desire to study geography in 
schools where it was not taught than in those where geography 'vas a 
part of the high school curriculum. Students from the same schools who 
studied geographywere moderately superior in their knowledge of 
geography , and had better attitudes of international understanding , than 
those who did not study geography. The responses of the students ~how 
that interational understanding is fostered by the study of geography.5~ 
lfurris and Tseng did a recent 1957 study on attitudes of children 
51 Gross , p . 296 . 
52 Sister NJary Ursula , "Geography and International Understanding , 11 
Journal of Geographz , LIV (April , 1955) , p . 168. 
53 Ursula , pp . 167-73. 
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concerning peers and parents . Three thousand children from the third 
grade through high school vvere used. Information was gained by using a 
sentence completion test. The answers were evaluated in terms of positive, 
negative, or neutral effect of the response.54 
The following conclusions were reached: 
1. Boys and girls are predominantly favorable to their 
peers, and at every age positive attitudes to own sex peers 
exceed those to opposite sex peers. 
2. Boys somewhat more than girls express neutral 
attitudes. Girls clearly express more ne~ative attitudes 
to their own sex as they grow-·"o:Iidet- • 
3. The so-called boy-girl antipathy of the inter-
mediate grades is more a product of girls changing their 
attitudes towards boys than vice-versa. Boys show a slight 
over-all decrease in favorable attitudes towards girls , 
e en in the later high school years. 
4. Tmrmrd both mother and father, boys and girls 
extend more favorable than unfavorable attitudes, though 
there is a noticeable increase in neutral affect in the 
intermediate grades . Both ~exes extend positive attitudes 
more frequently to motherr than to father. 
5. Boys in high school show a slight rise in positive 
attitudes towards each parent; girls show a more pro-
nounced increase in attitudes towards father than mother 
in these same years. 
6. The small proportion of boys showing negative 
attitudes towards mother and father decreases steadily 
through childhood and adolescence. The correspondingly 
small proportions of girls showing negative attitudes 
increases steadily through childhood and adolescence . 
7. When a difference exists in the attitudes a boy 
or girl extends to his parents , he or she more often 
54 Dale B. Harris and S.C. Tseng , "Children's Attitudes Towards Peers 
and Parents as Revealed by Sentence Completions," Child Development, 
XXVIII (December, 1957), pp . 401-11. 
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prefers the mother than the father. A larger group, 
however extends similar (and positive) attitudes to 
both parents. There is a slight rise in girls' pre-
ference for father during high school.55 
In 1957, Harris worked to devise a scale for measuring attitudes of 
social responsibility in children. The children of thirteen seventh and 
eighth grade classes we ·r~ given a Guess V'/ho type test where pupils 
nominataimembers of their class. They picked the classmates whom they 
thought were best in the following four aspects of responsibility -
reliability, accountable, loyal, and doing an effective job . The class-
j room teachers also took the test. 
I The Social Attitudes Scale, an 89-item scale of attitudes, was given 
1 
tl 
to these ciliasses a few days after they completed the pupil nomination 
test. Results showed that this scale was better than an earlier scale 
designed for the same purpose . A positive trend in mean score with age 
1.va.s revealed. This trend was due to the fact that the present so.ale 
had more items on social obligations which were not highly personalized. 
Highly personalized items did not reveal an age trend. An intercorrela-
tion ofT .40 was found in the two sets of items. 56 
In 1958, Gallager did research on the acceptance of gifted children 
by their peers in elementary schools. He defined the gifted as those 
achieving a score of 150 on the Stanford Binet ., Form L, IQ Test. In the 
experimental procedure, results were obtained by using sociograms. 
55 Harris and Tseng, pp. 410-11 . 
56 Dale B. Harris , ":A Scale for Measuring Attitudes of Social Respon-
sibility in Children, 11 Journal of Abnormal and Social Psychology, LX 
(November, 1957), pp . 322-26. 
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He found that the gifted are accepted socially more than their class-
mates of ~verage ability; as the intelligence level becomes higher , the 
child's popularity decreases; gifted are more popular in schools where 
there are many highly intelligent students, than those in •mich there 
are few; on the sociogram, the gifted were chosen most often by other 
gifted children; and that the gifted choose the majority of their friends 
from their ovrr1 level.57 
I Stevenson and Stewart did a 1958 study of the awareness of race in 
yo~ children. The study involved a series of tests on discrimination 
of physical differences between Negroes and whites . The researchers 
were also trying to discover what attitudes on race were held by the 
subjects tested. One hundred Negroes and one hundred, twenty-five whites, 
between the ages of three and seven years 1 were used . 
These tests were used:. 
1. Discrimination Test - used cards with pictures of Negro and 
white children of different sexes. 
2. Doll Assembly - ~~o Negro and two white dolls - one for each sex 
used.· The children had to assemble the dolls. 
3. Dolls- one Negro and one white doll of subject's sex w.as shown 
and each child was asked to pick out one whi ch most nearly resembled him 
or her. 
4 . Incomplete Stories - children were given unfinished stories on 
social situations involving Negroes and whites. They ~rere asked to 
finish the stories. 
57 James J. Gallager 1 11 Peer Acceptance of Highly Gifted Children in the 
Elementary Schools 1 11 Elementary School Journal, LVIII (May, 1958), 
pp . 465-70 . 
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The results of the study show that there is a great increase in the 
ability to discr iminate between the races during these age levels . White 
children discriminated at an earlier age than Negro children. vfhen 
confronted with the task of choosing a playmate , Negroes picked children 
of their own race less frequently than did whites , and Negr oes also gave 
negative roles t o other Negroes more frequently than did >Vhites. 58 
Research On Studies Of Attitudes In College Students and Adults 
In 1950 , Vent did a study at Chicago State College in order to 
determine by experiment the best method of teaching attitudes of social 
adjustment to students of college geography. The following teaching 
methods were used : (1) the group pro ject , (2) the lecture - outline , 
(3) the lecture- text book, (4) the individual study unit . The follovring 
are the areas of social adjustment : (1) human understanding , (2) civic 
responsibility, and (3) world-mindedness . 
A test was needed to discover changes in attitude . The method used 
was a projective technique in 1vhich film strips dealing with the adjust-
ment ar eas were shown at the beginning and end of the study , which lasted 
for eight weeks . Every student in the study saw the films both times . 
No explanation was given to the students . They wrote legends on their 
impressions of the film strips . These legends were studied , and then 
checked for accuracy by personal interviews and the Bell Adjustment 
Inventor y . 
The following findings are worthy of note : 
~ne follow up test of attitudes showed gains in human understandings 
58 Harold Y. Stevenson and Edward C. stewart, "A Developmental Study of 
Racial A1va.reness in Young Children, 11 Child Development , XXIX ( September , 
1958) , pp . 339-409 . 
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and world~indedness , but no real change in civic responsibility. The 
lecture-textbook method brought about the most change in attitudes , 
followed by group project , individual study unit , and finally lecture-
outline method , which resulted in no change in attitudes . Geography 
students did not score as well as education students in world-mindedness . 
Thus geographers have not been as successful as they have believed in 
teaching attitudes , and should eva l uate their teaching objectives and 
procedures more frequantly . 59 
Levine and Butler studied the merits of lecture vs . group decision 
in changing attitudes in 1952 . The exper iment •vas designed t o answer the 
fol l owing questions: 
1. Is the acquisition of knowledge enough to lead a 
group of individuals to change a socially undesirable 
behavior pattern~ 
2 . Is gr oup dec ision a more effective method of 
producing a change in behavior than is the formal lecture~60 
The subjects were ~renty-nine supervisors in a large manufacturing 
plant . These foremen rated three hundred , ninety-five v~ rkers , and their 
ratings deter mined the workers ' salaries . The foremen tended to overrate 
those working in the higher j ob grades and to underrate those in the 
lower grades . Thus , the problem was t o get the foremen to rate the 
wor kers by a f air system. The supervisors were divided into three groups 
59 Herbert Vent I 11Changing Attitudes VVith Different Methods of Teaching 
Geography in a Teacher Education Institution , " Journal of Geography, XLIX 
(September , 1950) , pp . 253-54 . 
60 Jacob Levine , and John Butler , "I.scture vs . Group Decision in Changing 
Attitudes , 11 Journal of Applied Psychology, XXXVI (February, 1952) , p. 30 . 
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of 9 , 9, and 11. The first group - Group A was the control group and 
received no instructions before rating. Group B was the discussion 
group , and Group C served as the lecture group. 
II Results showed that only the supervisors using the group decision 
method improved in their ratings . Therefore, it was evident that group 
decision is more effective than formal lecture in changing behavior.61 
Leslie and Berry did in 1953 try~ to change students' attitudes on 
One 
.,.. 
the United lifations. Students from Ohio State University were used. 
class on the United Nations was the experimental group , and a class in 
sociology on the family was the contr ol group. Both groups were tested 
by an Internationalism and a United Nations scale at the beginning and 
end of the experiment. 
The results showed that on the pre-test the ex~rimental group 
scored higher on both scales . On the post-test , both groups did well on 
the Internationalism scale, but the experimental group still scored 
higher on the U. N. test . Thus , the UN. scores were influenced effectively 
and there vms positive correlation between information measured by the 
test scores and scores on attitudes tovmrds the United Nations . 62 
Wieder did an experiment in 1954 at Brooklyn College. He compared 
two types of teaching in order to determine which one was best in changing 
attitudes of racial , religious , and ethnic prejudice . One method used 
was nondirective teaching and sociodr ama . The other was the tradi tiona 1 
61 Ibid., pp . 23-33 . 
62 Gerald R. leslie and Brewton Berry, "Note On Attitudes Towards The 
United Nations:. An Experiment In Attitude Change," Social Forces ,_XXXII 
(October , 1953) , pp. 87-90. 
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lecture-discussion method. Another purpose of the study was to investigate 
the relationship between personality adjustment and change in social 
attitudes pertaining to this study. 
Before the beginning of school, the California E-F Attitudes Scale, 
The Minnesota Multiphasic Personality Inventory, and the Otis Self-
Administering Test of Mental Ability were given to Control Group I 
entering ·!;he Vocational Diploma Program. 
During the second cla~s meeting, tvro sections of Practical Psychology 
D 1, and a control group were given the E-F Attitudes Scales and the 
Minnesota Multiphasic Personality Inventory. One section of the Psychology 
course was taught by the lecture method , and the other by group-therapy 
techniques. They were both taught by the experimenter. A third group 
\vas taught by another teacher using the tr-aditional lecture-discussion 
method. A fourth group was scattered in many different classes and 
many of the students were not taking Practical Psychology D 1. 
During the seventh class meeting , the tw:o classes taught by the 
experimenter were given the Bell Index of Adjustment and Values. At the 
last class meeting , all four groups were retested with the original tests. 
The findings of the experiment were as follows: 
The only group which made significant gains in the change of 
attitudes V'ra s the one taught by using group therapy practices , such as 
student-centered classroom prociedures and sociodrama. The results 
strengthened the belief that prejudice is a symptom of personality need 
33 
syndrome , which cannot easily be changed by facts or propaganda . 63 
In 1955 , Lagey did a study on the relationship betw~een social factors 
such as religion , residence , father 1 s occupation , etc. and change in 
attitude . He used 1,525 students at the University of Vfisconsin and 
gave them a pre-test and post-test, which obtained 940 matched ques·tion-
naires . The students , who were taking courses in introductory anthropology, 
socio logy, and social discorganization, were given the series of attitude 
It was discovered that a change occurred in only one scale and this 
was a change towards a fair treatment of criminals . 
From this finding, thirty-four social factors were chosen and 
studied to see if they had a bearing on the attitude change. A detailed 
statistical e=planation of the findings is given. The social factor 
of religion vro.s the only factor which a ppeared to have importance in 
attitude change ymen the ten percent level of significance or better is 
used. 64 
Using the same above experiment, Iagey studied the effects of teaching 
on changing students' attitudes . He found that therewasno inunediate 
relationship between the material of a course and a change in attitude . 
Thus teaching in itself does not lead to attitude change. The 5 percent 
of the students who failed the course , c r ammed for the tests , but did not 
63 Gerald s. Yvieder , "Group Procedures Modifying Attitudes of Prejudice 
in the College Classroom , " Journal of Educational Psychology, XLV (October , 
1954) , pp . 332-34. 
64 Joseph C. l.agey, "Social Factors Related To Attitude Change In 
Students , " Sociology and Social Research , XXXIX (July-August , 1955), 
pp . 401-3 . 
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believe in the raaterial taught , and did not change their attitudes . The 
researcher .. discovered that people resist changing their attitudes on 
the Negro and evolution, but their attitudes on the criminal can be 
changed. He does not know the reasons for these findings.65 
In 1957 , Greenberg, Pierson , and Sherman did a study to determine 
which single session technique vms best to change prejudice attitudes . 
One hundred , ninety students in seven Introductory Psychology classes at 
.J 
Texas Technological College were used. The California E-Scales, which 
consist of thirty statements to which the students answer by degrees of 
agreement or disagreement , ware given to those in the study. 
Then four of the classes were chosen for a further study. One 
group (Group A) was taught by a debate on the validity of Supreme Court 
rulings on integration in the pub lic schools. The second group (Group B) 
vms given a lecture on prejudice by a noted author . The third group 
(Group C) held a discussion on a similar topic. The fourth group (Group D) 
vm s the control group and received no special instruction. After the 
classes had been taught by these different techniques, the E-Scale was 
given to all again. 
The results of the experimenG strengthened the belief that propaganda 
methods have little value in changing prejudiced attitudes . Thus this 
research bears out ~~ieder 's findings . It appeared to the researchers 
that the discussion group improved more than the others in their attitudes. 
65 Jose ph C • Lagey, "Does Teaching Change Students 1 Attitudes 1 11 , Journal 
of Educational Research, L (December , 1956), pp . 307-ll . 
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The most significant result v.ras the absence of statistical change . Thus 
the trend discussed above must be limited. Further research is needed . 66 
More research on attitudes is needed . 
Trager says : 
Research in psychology has shown that attitudes and 
behavior can be modified . The process of change, however~ 
is not thoroughly understood; it is not possible to predict 
with a ·high degree of accuracy what the outcomes of a given 
program will be. The margin of unpredictability can be 
narrowed only by more research on attitude and behavior 
change in a variety of settings and with a variety of 
subjects. 67 
Russell ~ in 1956, stated the following: 
In general , the correlations between concepts or 
knowledge and attitudes and opinions are positive but low. 
Further studies of attitudes and opinions are needed ••• 
particularly with groups below college age.68 
66 Herbert Greenberg, Jerome Pierson , and Stanley Sherman, "Effects of 
Single-Session Education Techniques on Prejudice Attitudes ~ " Journal of 
Educational Socioa~, XXXI (October ~ 1957), pp . 82-86 . 
67 Trager~ p. 231. 
68 Russell ~ p. 175 . 
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CHAPTER III PROCEDURE FOR THE TEACHING EXPERIMENT 
The teaching experiment lasted for four weeks and began with a br_ief 
study of Africa as a whole ~ using sixth grade history and ge ography text-
books . All pupils an~rered questions and discussed Africa in general . 
The following maps were done by the entire class . 
l. Colonial lPosse ssions in 1953 
2 . Co~onial Possessions in 1962 
3 . Resource Map 
4 . Physical lf.a.p 
5 . 1ap on the three regions of Afr.ica- North , Equatorial, and South 
6 . Population Map 
A detailed s tudy of the Congo was ..introduced by two fiw - Life in 
Hot , ' ret Lands (The Congo Basin) and A People of the C~ (The Mangbetu)-
which were obtained at the Boston University Film Library. Both films 
stressed the people of the Congo and explained their culture quite well . 
After viewing the films , the children wrote reports on them and partici-
pated in a crass discussion. 
In order to learn the fact-s , the children read sections of their 
geography and history texts pertaining to the Congo . The series of 
l'if.orld Geography Readers on the Congo was secured and thus every child had 
a thirty page pamphlet on the Congo . A se r ies of the children ' s news-
paper "Current Events;" w:a.s obtained , and thus each child was able to 
read material on political happenings in the Congo on their reading level . 
Through help received at the Boston University Resources Library , and 
~ro loca l liqraries , it vms possible to secure a book on the Congo for 
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each child. The teacher read and explained pertinent chapters on the 
Congo of John Gunther's Inside Africa to the class. The children brought 
in co1.mtless articles and magazines on the Congo which they used. 
Using the above materials, the following learning activities were 
undertaken. 
1. An~rering questions 
2. Discussions on material read 
3. Hritten reports 
4. Designing bulletin boards 
5. Art 
a. The children built a movie·, iftllox and the entire class sub-
mitted scenes for the fihn. 
b . Dioramas on Congo life and art and practical objects used 
by the Congolese were made by same of the children during 
their leisure. 
c. Cartoons de picting political , social and economic life 
were drawn by the entire class and displayed in the class-
roam. 
6 . Maps were done by each child and included these types~ 
a. Provinces of the Congo 
b. Resource Map 
c. Physical Map 
d. Location of Congo in Africa 
e. Map depicting size of Congo in relation to Belgium, and the 
United States 
The best maps were enlarged by committees for roam display . 
7. The preparation of booklets was the culminating activity in the 
fact area. These booklets contained a section on class work, maps. art 
work, and extra material obtained from newspaper articles, books, 
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encyclopedias, etc. Each child re ported on these men of Africa : 
a. David Livingstone 
,b. He nry M. Stanley 
c. Pierre Savorgnan de Brazza 
d. Joseph Kasavubu 
e. Patrice Lumurnba 
f . Moise Tshombe 
g. Fulbert You~ou 
h. Dag Hammarskjold 
i. Antoine Gizenga 
8. Tests 
Types of Activities Used to Develop and Elicit Attitudes/Understandings 
Throughout the activities to develop attit udes, the teacher did not 
express her attitudes. All attitude work was done in class so that only 
the attitudes of the children would be expressed. 
l. The children were given ques-l:;ions and problems to answer from 
texts and o~side reading . ~flo types of discussions followed - 1) the 
class broke up into five disc:ussion groups of six pupils and group 
leaders re ported results to entire class , 2) the class discussed problems 
in an entire group situation. During these periods it vms found that the 
majority of children did not really think . Many erroneous attitudes 
WBre expressed. However , when a thinking child expressed his views, the 
majority of the class appeared to change their views . 
II 2. Role Playing:, Throughout the study, the children were required 
to think and act as the Congolese. This vms extremely difficult for 
them in the beginning , as they had no prior experience in this type of 
activity. 
Attitudes /Under standings 
1. Differences in people are good and make the world interesting . 
2. No group of people l~ok, dress, act, thinlc, etc. in the same way 
as another group . 
Activity 
1. ~rite a story on the following subject - 11 A World ifnere Everyone 
Thinks 1 Looks, Speaks, Plays 1 and Acts The Same • 11 "ilhat would happen in a 
world ~has this? How would you feel? 
2. Answer one of the follmving;. 
a) I want all ·nr..y- fri-ems to have the same color 1 religion, 
ideas, and family background as I because •••• 
b) I would enjoy having friends of a different color, religion ., 
ideas , and family background because •••• 
Attitudes/Understandings 
1. People are the same in human nature the world over. 
2 . Every person in the world has value as a human being . 
3. People should be judged individually. 
Activities 
1. You are visiting India · and you meet a few Indians who dislike 
you and are dishonest . Yhen you return from _your visit, you say, 11All 
Indians are dishonest and hate Americans. 11 Why or why not would you be 
correct in your statement? 
2. During a history discussion , John Jones says 1 "America is the 
best country on earth because all Americans are kind,loving , brave, 
' humble, unselfish and good natured. 11 Explain V'rhy you would agree or 
disagree with his statement. 
3. Anmver the following questions;. 
a) How would you vrant people of other nations to judge you if 
you went abroad for a trip1 
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b) How should we judge people o£ other nations1 
c) Nhat qualities do we look £or in a £riend7 
d) Can you tell i£ a person would make a good £riend without 
talking and getting to know him? 
e) Do we love our country? ·why? How did men in the past , and 
how do we show our love '1 
f) Do people o£ other countries love their countries? Tihy? 
How do we know this? 
These six questions were given and answered a£ter the class had 
finished activities 1 and 2. 
Attitudes/Understandings 
1. Today, in our tense war ld, we must undersi:eJnd the people of the 
world and they must understand us for the sake o£ peace £or all. 
2. Today, all countries rely on each other and must help each other. 
3. ~e have a duty to help all of our neighbors. 
Activities 
1. ilbur City, U.S.A. plans to invite three Congolese children to 
study £or a year in grades six, seven , and twelve in the local schools. 
Mrs . "A" calls you on the phone and complains bitterly aga.inst this plan. 
Explain £ully how you would answer her . 
I, 2. Questions 
a) Is it important to underst~md the customs o£ other nations 
and £or them to understand our ways? Why or why not? 
b) How can we understand other countries? 
c) How can they better understand us? 
d) /Thy cannot one country stand alone today? 
e) Is the Congo remote from the U.S.A. today? 
f) i'IJhat products do vre need £rom the Congo? 
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g) ·what products do the Congolese need from us? 
Attitudes/Understandings 
1. Intelligence is not governed by the color of skin. 
2. The world needs intelligent people of all races . 
Activities 
l. List as many people as you can of the yellow 1 black and white 
races who have given much to the world because of their intelligence and 
skill . 
2 . Dr . Soong lee and Dr. Roger Brown ~ Chinese and l~egro American 
I 
scientists are working on a cure for cancer . Mr . "D" says~ "How foolish 
to give these doctors money for studies! Everyone knows that people of 
the yellow and black races are not as smart as people of the white race •11 
Explain why you agree or disagree with Mr. D. 
Attitudes/Understandings 
1. Everyone has a right to learn. 
2 . It is necessary for all people to learn . 
3 . Sometimes 1 the people of one nation need to learn different 
skills than those learned in other countries . 
4. All people desire an education for their children. 
Activities 
l. Questions 
a) Vfuat skills do the Congo tribes have to learn? 
b) Describe the modern education given to Congolese children. 
c) How have the Congolese made progress in the field of 
education? 
d) \Vhy is educating the Congolese such a difficult task? 
42 
e) Vill it be possible to educate all of the Congo's people? 
f) ' fuat will be needed to educate them? 
2. Discussion 
Discuss the following question in your discussion groups. Should 
we send the Peace Corps into the Congo? i7hy or why not? If so, when 
and under what circumstances 7 
Attitudes/Understandings 
1 . i k must judge the customs and habit~ of other nations in relation 
to their environment and culture. 
Activities 
1. Questions on 11 Dress" 
a) Describe the ways in which the tribes dress . v1.hat factors 
influence their way of dressing? 
b) How is the native dress like our vmy of dressing? 
c) Explain how our way of dressing is different from the tribes 
of the Congo. 
d) Do all people of the Congo dr ess alike7 
e) Explain the differences in type of dress in the Congo . 
f) Do all people of the u . s .A. dress alike? Vvhy or why not? 
g) Give reasons why you agree or disagree with the follovnng 
statement - 11All people in the world should dress alike. 11 
h) Do we think that Americans are the best dressed people in 
the world? 
i) How do you think other people feel about their mar.u~er of dress 
j) Give reasons why you agree or disagree with the follovnng 
statement - 11 fe should judge people by the manner in which 
they dress . " 
2 . Questions on "-,"fork" 
a) How does the climate affect the working conditions in the 
Congo? 
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b) ·Vhy do people 11vant to vrork? 
c) Do we feel like working on hot days? 
d) Does this mean that we are lazy? 
e) What modern invention helps us to work on hot days? 
f) ould the people of the Congo profit from this invention? 
g) Most of the Congolese work for a limited number of hours a 
day. Do you think they would like to work longer? 
h) Today, for what length of work ;veek are our labor unions 
fighting 'l Why? 
i) Explain how the people of the Congo and United States are 
similar, and different , in regard to work . 
3 . Q"uestions on "Customs and Conditions in General" 
a) Explain the responsibilities of the Congolese in regard to: 
1) obtaining food, 2) shelter, 3) trading , 4) keeping healthy. 
b) Compare and contrast the 11rnys the Congolese in village s 
obtain the things in question (a) . 
c) Do you think that an~vhere in the world there are people who 
are so free that they can do nothing and never worry about 
obtaining food , shelter, etc .? Vfhy or why not? 
d) Pretend that you are a Congolese sixth grader visiting our 
class. Explain some of your customs so that the children 
in our class wi ll better understand them. (Children acted 
out their anmvers to this question.) 
e) There is a Congolese Child in our 
five of our customs that he might 
vri 11 better under stand our ways . 
ansvrers to this question. ) 
room. Name and explain 
find st~ange so that he 
(Children acted out their 
f) Wnat problem caused the early Congolese to become cannibals? 
g) Name other countries where some of the people were cannibals. 
Do you think their problem was the same? 
h) Are all the people of the Congo cannibals today? 
i) How do Congolese in villages and cities keep their homes 
clean? 
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j) Do wild animals roam through their homes? 
k) Yfuen we camp out , hovr do we keep our campsites clean? Are 
these camp sites unhealthy? 
1) ~Yhat diseases are common in the Congo? 
m) Explain 
Congo:. 
4) lack 
if and how the following affect diseases in the 
l) climate, 2) living in tribes , 3) color of skin, 
of medical knovvledge. 
n) Hmv can we help the Congolese to achieve better health 
conditions for all their people? 
Attitudes / Understandings 
l. All peoples enjoy art work . 
2. Appreciation of good art is universal. 
3. Through art , a country expresses its joys, environment, customs, 
and problems • 
4. A common cultural bond of art appreciation can help to unite 
people in a troubled world . 
Activities 
1. The teacher read r- an artie le on Congolese art with particular 
emphasis on the art of the Congo's children. The films previously shown 
explained art of Congolese also. 
2. After the article was read, the children answered the follm~ring 
questions on paper and orally: 
a) Do the Congolese enjoy art? How do you know this? 
b) Explain hovr the tribes make art useful in their dai ly live SJ. 
c ) Could we make these objects of art as vrell as eleven year 
old Congolese? 
d) ~Vhat types of art can we do well in? 
e) Vfuat new types of art are Congo children now learning? 
---
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f) Yfuen a group of people enjoy and appreciate art, what does 
this tell you about the people ? 
g) Does one country have more artists than another? 
h) Is it important to have different types of art in the world? 
- r.hy or why not? 
i) Does one have to be an expert to enjoy or appreciate the art 
of the Congo or any country's art? 
j) Why should we appreciate the art of other countries? 
Attitudes/Understandings 
1. No group of people enjoys being taxed on their own property by 
people considered to be outsiders. 
Activities 
1. Read section on "Rubber Tax" in history book. 
2. Written work and oral discussion on the following questions: 
a) How did the Congolese feel about paying the "rubber tax" to 
the Belgians '1 
b) What did they have to do to pay this tax? 
c) Do you thi11k the Congolese should have been made to pay this 
tax? Yfuy or why not? 
d) Hmv did the pe ople of the American colonies feel about being 
taxed by Britain? 
e) i'That did early Americans have to do to pay their taxes? 
f) Do you think early Americans should have paid their taxes 
to Britain willingly? 
g) i'Vhat did the Americans finally do about this? 
h) Vfuat did the Congolese finally do? 
(Children acted out puts of Congolese and Belgian officials in 
regard to "rubber tax".) 
Attitudes/Understandings 
1. It is difficult for a new country to form a strorgcentral government. 
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2. Tribalimn must be overcome if the Congo is to succeed as a 
strong country. 
3. No country can reform or correct its problems overnight. 
4. We can help the Congo to overcome its problems . 
Activities 
1. The class read explanation of tribalism in a children's newspaper. ! 
2. Que stions were answered on it# and the children formed their 
discussion groups to talk about their answers . A genera l discussion 
follow-ed. 
a) Why is tribalism a problem for the repUblic? 
b) How do you think the Congolese can best attack this problem? 
c) In what vmys might other nations such as the United States 
help vnth the solution? 
Attitudes/Understandings 
1. Belgium helped her colony, the Congo, in many ways. 
2. ~e must judge a mother country's contributions to her coiliony 
fairly . 
Activities 
1. From your reading, list the •~ys in which Be l gium helped the 
Congo . 
2. A class discussion vmere all children explain how Belgium helped 
the Congo. 
3 . A brief discussion on how Britain helped her former colony, the 
United States . 
The entire teaching experiment was culminated by a News Show on the 
sUbject "The Congo - Fa.ct and Fiction." Special emphasis vms placed 
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upon dispelling fiction . The children vrere divided into two groups~ 
boys and girls . Each group selected two pupils to be the commentators. 
From their class reading, term papers, and extra class work, all children 
were required to submit material to their respective announcers. To 
stimulate interest, the show was considered a contest with an extra mark 
being the prize for everyone on the winning team. In order to win, 
every child on each team had to submit work , thus the active involvement 11 
1: of all the children vms obtained . The children became very enthusiastic 11 
and supplied their commentators vvith visual aids for their demonstrations. 
Throughout the teaching experiment , the children were very enthu- [ 
siastic and interested in the work . During the discussions and role 
playing dealing with attitudes, many erroneous and excellent opinions 
were given. The children were given an opportunity to comment upon the 
attitudes of other children in the class . Nhen asked how she felt about 
certain questions, the teacher explained that she was more interested in 
their opinions and that novr was their time to talk . It was felt that if 
the teacher expressed her attitudes, the purpose of the study would be 
destroyed as much as if the children vrere allowed to write their answers 
at home where they would be subject to parental influence and thus would 
not be giving their ovn1 attitudes . 
At the beginning of the teaching experiment, the children found it 
difficult to thiruc of the Congo in terms of the people, etc. and part-
icipate in role playing as it was their first year of this type of social 
studies teaching. As the study progressed, the children developed ease 
in this type of a teaching situation. 
--~~~~~====~~~==~-~~~====---========~==============~======== 
CHAPTER IV ADMINI STRATION OF ATTITUDE SCAlE 
Test Information 
The children were not required to put their names on the attitude 
scale so that they might feel free to answer as they wished . There were 
thirty-one children in the class . Due to absences, thirty copies of 
both tests were received. In the fonnation of the scale~ fact questions 
were interspersed with attitude questions . The pre-test and post-test 
vrere exactly the same, and the teacher gave no comments on the tests 
before or after they had been taken. 
1. Pre-test - The pre-test was given three weeks prior to the start 
of the unit . During the three week period before the start of the 
experiment, the children were not told that they would be studying Africa 
or the Congo. 
2. Post-test - The post-test was given the day after the culminating 
activity ~ the news show. 
Because the children commented to the teacher, after the first post-
test, that they had already taken the test and had expressed views that 
they had done so much work on the Congo ~ plans for the second post-test 
vvere discontinued . It vvas felt that results of a second post-test might 
elicit antagonistic attitudes or carele ss answers as the second post-test 
would have to be giv.en shortly before the end of school when chi ldren are 
noticeab ly relaxed~ thus probably rendering results of a second post-
test invalid . 
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Pre-Test Post-Test 
Attitude Questions 
Agree Disagree Agree Disagree 
l. Poor people should he..l!f?' themselves and 
not expect the rich to help because the 
rich have given enough help in the pa st . 5 
2 . The people of Africa wear funny clothes . 4 
3 . Americans live in the best land on 
earth . 
4 . Africans may be nice but I wouldn ' t 
want one for a close friend . 
6 
2 
5. The people of the Congo are very un-
hea l thy. They have horrible diseases 
and do not care if other peopl e catch 
their diseases . 12 
6 . Ne get a better education than the 
people of Africa . 28 
7. If other nations were just like 
Americans , there would be no trouble 
in the world . 5 
8. It is fun to study all kinds of people . 27 
9. The people of the Congo are now trying 
to cause trouble for both the United 
States and the United Nations . 8 
10 . History has proven that we get no thanks 
for trying to help undeveloped countr ies . 6 
11 . People who live in the Congo tribes should 
be told what to do because they are not 
smart enough to think for themselves . 2 
12 . People who do not live and worship as 
Americans do can never be our real 
friends. 
13 . ~ ~-e know that the African people are war-
like because today' s ne,Ns papers are filled 
with stories of fighting in the Congo and 
Algeria vrhich has been caused by the 
l 
fierce Africans. 12 
25 l 29 
26 4 26 
24 6 24 
28 l 29 
18 6 24 
2 29 1 
24 1 29 
3 25 5 
22 5 25 
24 5 25 
2,8 3 27 
29 30 
.,. 
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Pre-Test Post-Test 
Attitude Questions 
Agree Disagree Agree Di~agree 
II 
II 
14. All Negroes in this country should go 
back to .~rica \~ich is really their 
homeland . 
15. People of the Congo hate white men. 
16. Africans 1rill never be a s smart as 
Americans because white people a-~e born 
superior to people of colored skin. 
17. The Congo is a backviard nation because 
most Africans are lazy and work only 
when they feel like it. 
\ 
18. The people of the Congo are still 
cannibals. 
19. The Congo is the last place I would 
want to live or visit. 
20. Americans hate war . 
21. I _cannot tell natives apart because they 
are all black skinned, wear war paint, 
nose rings, and earrings. 
22. Even if they wanted to, the people of 
Africa will never be able to pay us back 
2 
1 
3 
1 
5 
8 
25 
8 
II for our help. 4 
23 . Most foreigners vnsh that they were 
Americans. 9 
24. Ame~icans are too kind and generous. ' fu 
are always helping nations who repay our 
kindness with cruelty. 9 
25. Recently, missionaries were murdered by 
the Congo tribes. We should not help a 
countrywhose people do not believe in 
our God . 3 
26. If we get too many Africans in this 
country, they will try to overthrow our 
government . 9 
28 30 
29 1 29 
27 2 2 8 
29 1 29 
25 4 24 
22~ 5 25 
5 22 8 
22 5 25 
2.6 2.9 
21 3 27 
21 7 23 
27 1 29 
21 7 23 
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II 
II 
II 
II 
II 
Pre-Test Post-Test 
Attitude Questions 
Agree Disagree Agree Disagree 
27 . 
2-8. 
2 9 . 
I think we , Americans , should try to 
civilize the pe ople of the Cong o so 
that they will be able to live like 
we do . 
I prefer to study about pe ople who are 
like Americans , such as t he English and 
French. 
I would not want an African child in my 
room because I like my- class j ust the 
v.ay it is . 
30. I would rather have an African child in 
my class than have him live near me. 
31 . Anyone who trusts the people of the Congo 
is foolish . 
32 . Africans are not a s clean a s Americans 
in their living habits . TI1ey allow farm 
and wild animals to roam through their 
25 
7 
2 
3 
huts and villages . 11 
33 . People of the Congo can be sca red very 
easily by clever white people because 
they believe in spirits . 17 
34 . The people of the Congo live today just 
as their relatives lived centuries ago . 13 
35 . Negroes are best fitted to be enter-
tainers , servants , and laborers . 10 
36 . We should not allow any more foreigners 
to settle in the United States . 
37 . -iile should be thankful that we were born 
.Americans. 
38 . Right now the African peasants are happy 
with their v.ay of life. If we should 
25 
try to moderhize and educate them , trouble 
will result. 14 
39. The Congolese are lucky because they can 
live as they please in the jungles , get 7 
food free and don't have to learn anything . 
5 23 7 
23 5 25 
28 1 29 
27 3 
30 30 
19 6 24 
13 11 19 
17 5 25 
20 5 25 
30 30 
5 2 0 10 
16 7 23 
23 4 26 
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Pre-Test Post-Test 
Attitude Questions 
Agree Disagree Agree Disagree 
40 . I would enjoy swinging from the trees in 
the Congo jungles, and having a monkey 
for a pet . 22 
41 . Americans should concern themselves 
with their own country and forget about 
42 . 
43 . 
44 . 
45 . 
46 . 
47 . 
strange lands . 1 
The Congo tribes like boy babies more 
than girl babies. 16 
Good Americans do not criticize their 
country. 12 
Right now , America is best in all things . 
vve must work to keep America in her top 
position in all areas . 19 
The people of the Congo still wor ship 
many gods . 23 
l{itchdoctors are the most important 
people in the Congo . 17 
The Congolese do not have telephones 
or any of our modern inventions . 17 
48. ~~ricans enjoy the same foods as we do . 
They feel sad when they cannot get ice 
cream , candy , and tonic for their 
children. 
49. Africans in the Congo try to frighten 
white people avva.y by drum music . 
50 . I am not interested in Africa because it 
is so far away. 
51 . Americans love freedom more than any 
2 
9 
2 
other countr y . 17 
52. Africans and Asians are abva.ys bragging 
about how better they are than we . 3 
53 . Americans are modest and seldom brag . 6 
54 . All Negroes are loud and noisy. 3 
8 2.0 10 
29 1 29 
14 10 20 
18 10 20 
11 14 16 
7 19 11 
13 7 23 
13 5 25 
28 1 29 
21 7 23 
28 1 29 
13 11 19 
27 2 28 
24 3 27 
27 2 28 
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~ Pre-Test Post-Test 
Attitude Questions 
Agree Disagree Agree Disagree 
55. Americans dress better than any other 
nation. 4 2,6 2 28 
56. Americans are all-round good citizens. 3 27 3 27 
57. The best fighters are Americans. 5 25 3: 27 
58. Africans paint their faces to keep evil 
spirits away. 18 13 9 19 
59. The people of the Congo are a very 
happy group. 19 11 22 8 
60. The Congolese wear clothes only during 
festivals, feasts, and war dances. 5 25 3 27 
61. In .Arra rica, we have many different types 
of people , but in the Congo, the people 
are a 11 alike. 13 17 3 27 
62. Africans are a strange group of people . 17 13 12 18 
63. All Negroes have an odd way of speaking. 12 18 9 21 
64. All Americans hate wap-. 15 15 12 18 
65. The people of the Congo do nbt act like 
ladies and gentlemen. 10 20 3 27 
66. The customs of the Congolese are silly. 5 25 2 28 
67. Africans are so greedy that they are 
never satisfied. 5 25 1 29 
68. Africans are known for their bad tempers 
the world over. 5 2.5 3 27 
69. The people of the Congo enjoy stealing 
from white people . l 29 30 
II 
Pre-Test Post-Test 
Fact Questions 
Agree Disagree Agree Disagree 
l. There are many villages and market 
places for the Congo tribes . 
,2>. The Congo is larger than Belgium. 
3. The Congo has tvrentrfive miles of 
coast land . 
4 . The Congo is a backward country. 
5. The Congo gets much rain during the 
year . 
6 . The Congo is an extremely important 
country in the world today. 
7 . Bakaba is the name of a Congo tribe. 
23 
22 
13 
8 
24 
2.0 
25 
~~ 8 . The Congo River is 3 , 000 miles long . 13 
I 9. The people of the Congo are Communists. 2 
II 
10 . The Congo was discovered by the Portu-
gese before the Pilgrims came to America.l9 
11 . The people of the Congo live in huts or 
in the trees . 22 
12.. The Congo is overcrowded vnth people . 19 
13 . There are valuable deposits of uranium 
in the Congo. 
14. All Congolese live in tribes. 
15 . Africa is called the 11 Dark Continent" 
because the people who live there are 
Negroes . 
16 . There is no such thing as pygmies . 
Sto.ries about pygmi?s are fairy tales 
18 
9 
6 
II created by white traders. 2 
17 . Everyone who lives in the Congo is 
primative. 
18. All Congolese are thin and short. 
5 
5 
7 26 4 
8 26 4 
17 25 5 
22 8 22 
6 2.9 1 
10 28 2 
5 25 5 
17 27 3 
28 30 
ll 2.4 6 
8 11 19 
11 8 22 
12 30 
21 3 27 
24 4 26 
28 30 
25 2 2S 
25 1 29 
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Pre-Test Post-Test 
Fact Questions 
Agree Disagree Agree Disagree 
19 . There are no cities in the Congo . 2 
20. The Congo is a backward country. 9 
21. Today, most of Africa is ruled by 
European countries. 13 
22. Belgium rules the Congo now. 23 
23. At one time Turkey owned the Congo, but 
Turkey lost its possession in a war with 
Belgium in 1801 . 18 
24 . Today, the people of the Congo are 
fighting to free themselves from Belgian 
rule. 21 
25. The United Nations troops are fighting 
to help Belgium put dovm the Congolese 
uprising . 
26. The Congo is entirely made up of flat 
18 
dry land and thick jungle growth . 11 
27. There are snow covered mountains located 
near the Congo. 13 
28. The jungles of the Congo are kept green 
by the many rivers which flow from the 
North . 26 
29 . The Congo is located at the southern 
tip of Africa. 14 
30 . If you cut do>m a bush in the Congo 
jungles , it will spring up the next day. 6 
31. Wild animals are a constant danger in 
the Congo . 22 
32. Meat is plentiful because of the great 
herds of w'ild animals that roam the 
Congo. 
33. Fruits and vegetables are scarce. 
2.0 
9 
28 
21 
17 
7 
12 
9 
12 
19 
17 
4 
16 
24 
8 
10 
21 
2 28 
8 22 
4 26 
1 29 
5 25 
4 26 
4 26 
6 24 
27 
12 18 
1 29 
9 21 
16 14 
12 18 
4 26 
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Pre-Test Post-Test 
Fact Questions 
Agree Disagree Agree Disagree 
34 . All types o~ trees from maple and pine 
to palm are found in the Congo . 
35. In the Congo ~ transportation is chie~ly 
carried on by using animals such as 
horses , camels, and elephants , because 
4 
there are no planes or trains . 12 
36 . It is so hot in the Congo that work is 
impossible except early in the mor ning 
and at night . 19 
3.7 . The Congo is about the size o~ Michigan . 12 
38 . The main money crop o~ the Congo is 
tobaec o. 14 
26 
18 
11 
18 
16 
2 28 
6 24 
13 17 
1 29 
3 27 
l 
~r-
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CIIAPTER V CONCLUSIONS OF THE STUDY 
The results of this study were both informative and interesting to 
the researcher. The following conclusions have been made on the basis of 
this studyt 
1. The attitudes of some sixth graders can be changed to more 
desirable ones, but only to a mild degree. 
2. Some attitude responses remained constant, thus some attitudes 
could not be changed. 
3. In some instances, results of the post test showed a mild 
increase in undesirable attitudes. 
4. In general , more correct answers were obtained from fact 
questions than from attitude questions . 
5 . A great variety of materia ls and activities is not sufficient 
to produce a dramatic change in attitudes . 
Implications of the Study 
1. This study shows how little the classroom teacher really knows 
about the thinking and attitudes of her pupils. 
2. ~V.hen confronted for the first time, children experience much 
difficulty in empathizing with the feelings of other people from 
different lands. 
3. More carefully planned work on attitude formation is needed, and 
should be undertaken at an earlier age in the child's school life, if we 
are to help children to truly understand others. 
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Limitations of the Study 
1. The study was done with only one class of thirty-one pupils. 
2. The experimenter did not dwell upon a few specific attitudes, 
but rather presented materials and activities concerning many different 
attitudes . 
3 . The study was completed in one month, a brief period of time . 
SUggestions for Further Research 
l.. More research is needed in the area of attitude study vrith 
elementary school children and with pupils of other age levels . 
2 . There is a need for studies of this nature completed with more 
children and undertaken for longer periods of time . 
3 . Studies of the same classes over a period of several years 
conducted by different teachers would be worthvrhile. 
4. Using a procedure similar to the one in this study, more 
experiments concerned with a few .specific attitudes would be of value . 
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